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Abstract

In 2011, | began a dissertation research project with the goal of implementing and evaluating a
peer-facilitated, bystander-focused sexual violence prevention program to determine its
effectiveness at changing attitudes and behaviors related to sexual violence with university men
who are at low- and high-risk of using sexually coercive behavior. Recently, bystander
prevention interventions have become more widely used as programs that attempt to prevent
sexual violence. Bystander interventions focus on men and women as bystanders to change
social norms in a peer culture that supports abusive behaviors. Since these interventions have
become more widespread, evaluation of these interventions is necessary to ensure their
effectiveness. Few studies have examined the effectiveness of these interventions with high-risk
populations, which is the focus of this dissertation study. A quasi-experimental research design
utilizing pre-, post-, and follow-up surveys was used to compare the effectiveness of a
bystander sexual violence prevention program with university males in intervention and
comparison groups. This case study discusses the many facets of program evaluation that
make it such a critical, yet challenging research methodology. Also presented in this case study
are several practical tips to help future program evaluators avoid some of the pitfalls that were
experienced as this project was conducted.

Learning Outcomes

By the end of this case, students should

e Have a better understanding of the methodological challenges involved in conducting
program evaluations

¢ Understand contextual factors and issues (political, social, cultural, and organizational) that
impact the design and implementation of evaluations

¢ Understand the role of relationship-building in conducting program evaluations

¢ Be able to identify the many steps that need to occur in order to conduct a successful

program evaluation

Project Overview and Context

Sexual violence is a prevalent problem in American culture today. According to the National
Violence against Women Survey, 1 in 6 women and 1 in 33 men in the United States have been
victims of an attempted or completed rape at some time in their lives (Tjaden & Thoennes,
1998). The pervasiveness of sexual violence is alarming. Social workers have tirelessly worked
to provide intervention and support services to survivors of sexual violence. | acknowledge that
intervention services are critical; however, my passion lies in attempting to prevent sexual
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violence before it happens. | have always been enthusiastic about education and | feel that one
way to help prevent sexual violence is to educate society about the causes and consequences
of sexual violence in the hope that this will help prevent the crime.

For my dissertation, | wanted to find a way to combine my passion for trying to prevent sexual
violence with my research goals. As social work researchers, we want to ensure that our
research informs our practice and our practice informs our research. So, it seemed logical to
focus my dissertation research on attempting to determine whether the interventions used to
prevent sexual violence are really working. | was interested in learning whether these
interventions were really effective at changing attitudes and behaviors related to sexual

violence.

When | started my dissertation work in 2011, sexual violence prevention and education efforts
had already gathered national attention in the United States through the Violence against
Women Act. There was greater attention being paid to what types of prevention programs work
best with university students. As discussed above, sexual violence is a problem in the general
population, but it is especially problematic on college campuses. As many as 20%-25% of
women and 3% of men are sexually assaulted during their college careers (Fisher, Cullen, &
Turner, 2000). Rates of sexual victimization among college women have been found to be
approximately four times greater than rates among women in the general population (Gidycz,
Hanson, & Layman, 1995). Statistics such as these underscore the fact that sexual violence
prevention efforts need to be implemented at universities.

In recent years, measures to address the pervasiveness of sexual violence on college
campuses have increased. Legislative action has been taken in the form of the Campus Sexual
Violence Elimination (SaVE) Act of 2013 to help protect students from sexual violence on
campus. The Campus SaVE Act, enacted in March 2013 as part of the Violence against
Women Reauthorization Act of 2013 (VAWA), mandated extensive ‘primary prevention and
awareness programs’ regarding sexual misconduct and related offenses. The Campus SaVE
Act is the most recent, and far reaching, in a long line of laws that seek to protect students from
sexual violence. Universities across the nation are working to develop and implement sexual
violence prevention programs on campus to meet the requirements of the Campus SaVE Act.

Bystander Prevention Interventions

One of the most promising directions for sexual violence prevention at the university level is to
focus on men and women as bystanders to change social norms in a peer culture that supports
abusive behaviors (Banyard, Moynihan, & Plante, 2007; Berkowitz, 2002; Edwards, 2009;
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Foubert, 2000). Bystanders are individuals who observe violence or witness the conditions that
perpetuate violence. They are not directly involved, but have the choice to intervene, speak up,
or do something about it. They represent someone who is present and thus potentially in a
position to discourage, prevent, or interrupt an incident.

The bystander model is an innovative approach to the widespread problem of sexual violence
prevention across campuses. This approach involves teaching bystanders how to intervene in
situations that involve sexual violence. Bystander interventions approach participants, both men
and women, as empowered bystanders who can confront sexist and abusive behavior among
their peers, instead of potential perpetrators or victims. The bystander approach may reduce
both men’s and women’s resistance to rape prevention messages and enhance efforts to
change broader group and community norms around sexual violence. The bystander model
gives all community members a specific role, which they can identify with and adopt in
preventing the community problem of sexual violence. This role includes interrupting situations
that could lead to assault before it happens or during an incident, speaking out against social
norms that support sexual violence, and having skills to be an effective and supportive ally to
survivors. The strategy is to educate socially influential people in the techniques of bystander
intervention, who in turn influence others to join in, creating a sort of viral enthusiasm for the

cause.

Evaluation of Bystander Prevention Interventions

As many universities are beginning to implement sexual violence prevention programs on
campus, evaluation of these programs to ensure they are effective is essential to make sure we
are implementing the most evidence-based prevention programs in the future. Bystander
programs have been evaluated with both university men and women in the general campus
populations as well as with more high-risk populations, such as Greeks and athletes, and have
shown positive results (Banyard, Moynihan, & Plante, 2007; Foubert, 2000; Moynihan &
Banyard, 2008). Although studies have found positive outcomes of bystander programs, there
is little empirical support on the effectiveness of bystander sexual violence prevention programs
with both males who are at high- and low-risk of using sexually coercive behavior as few
studies have assessed participants’ risk status prior to the intervention. The few studies that
have assessed risk status prior to intervention (Schewe & O’Donohue, 1996; Stephens &
George, 2004, 2009) utilized 28- to 50-min videos to present the bystander prevention program.
| did not know of any studies that used an intensive, in-person, bystander prevention program
and also assessed risk status prior to the intervention. In order to attempt to fill this gap in the
literature, the purpose of my dissertation was to evaluate a theoretically based, peer-facilitated,
in-person, bystander sexual violence prevention program at the university level to determine its
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effectiveness at changing attitudes and behaviors related to sexual violence with university
males who are at both low- and high-risk of using sexually coercive behavior.

Research Practicalities

This dissertation project was carried out between August 2011 and December 2012. The
university | was working with did not currently have a sexual violence prevention program on
their campus. They did have a Relationship Violence and Sexual Assault Prevention (RVSP)
program on campus which functioned as a place for students who had been sexually assaulted
to reach out to for support and services. One of the functions that the director of the RVSP
program wanted to implement was a peer education sexual violence prevention program. Since
my ultimate goal as a researcher was to evaluate a sexual violence prevention program on
campus, my first step in this process was to reach out to the director of the RVSP program to
see whether we could work together to implement and evaluate a sexual violence prevention
program on campus. The director of the RVSP program was very receptive and we agreed to
work together. The next step in this process was to locate the specific curriculum we wanted to
implement at our campus. Based on an extensive literature review conducted for my
dissertation, we decided to implement the Bringing in the Bystander program. We chose this
particular curriculum because it is highly evidence-based.

Bringing in the Bystander Prevention Program

The Bringing in the Bystander (BITB) program (Banyard, Plante, & Moynihan, 2004) is based on
studies that point to the role of community norms as a significant cause of sexual violence
particularly in communities like college campuses. This program focuses on increasing
community members’ receptiveness to prevention messages and training and supporting
prosocial bystander behaviors with the intent of preventing assaults from happening and
assisting survivors who may disclose. Program content covers basic information about
prevalence, causes, and consequences of sexual violence. It also includes discussions of how
community members can play important prevention roles as bystanders observing risky
situations before and during acts of sexual violence (e.g. observing a very intoxicated person
being lead into a bedroom at a party by a group of people) and afterward if approached by a
friend who discloses that they have been a victim. Active learning exercises, such as role
playing, are used to help participants think about how they might intervene safely and be a
supportive ally to survivors.

The BITB program can be administered in a one-session (90 min) or two-session (4.5 h) format.
In this study, the 90-min version of the program was administered in one afternoon. The
program is designed to be administered in single-sex groups led by a pair of peer leaders (one
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male and one female). The program is scripted and includes a facilitator’s guide.

Making Necessary Connections

The next step was to work with the director of the RVSP program to approach the director of
Fraternity and Sorority Life about possibly conducting the program with fraternity members.
Since | was interested in assessing risk status of the participants who attend the program, |
chose to work with fraternity members since research shows that rape supportive male peer
groups are correlated with college men’s dating violence (Schwartz & DeKeseredy, 1997). The
director of Fraternity and Sorority Life agreed to meet to discuss the possibility of working with
us.

November 2011 Program Evaluation

| arranged a meeting with the RVSP director and Fraternity and Sorority Life director to provide
them with basic information on the BITB program and evaluation and enlist support for the
program implementation and evaluation in November 2011. After much discussion, they both
agreed to implement the program and evaluation with fraternity members. They agreed to
implement the 4.5-h BITB program, but the director of Fraternity and Sorority Life would not
agree to make the program mandatory for all fraternity members. Only 49 participants attended
the program in November 2011 and, based on my power analysis, that was not enough
participants to conduct an effective evaluation. This was very disappointing, to say the least,
since now | would have to try to find another way to implement and evaluate the BITB program.

So, after much thought and discussion with colleagues, | decided to consider the 2011
implementation a pilot program. There were several benefits to conducting the pilot program.
First, 39 fraternity members participated in either the BITB program or a comparison group
program (alcohol awareness or suicide prevention) during this implementation of BITB. Second,
| was able to create a working relationship with both the director of Fraternity and Sorority Life
and the director of the RVSP Program. This relationship allowed me to ensure future BITB
program implementation with fraternity members with a sufficient number of participants to
conduct an evaluation of the program. There was also more time for the RVSP program director
and me to recruit and train more peer educators to implement the BITB program in 2012. | was
also able to learn the most effective ways to implement and evaluate the BITB program with
Fraternity and Sorority Life. For example, | learned how to respond to some of the participants’
questions about the informed consent process. | also learned how best to manage the
participants when trying to randomize them into comparison and intervention groups. | also
realized that having a visual component to aid in the description of the informed consent and
randomization process would be helpful, so | developed a PowerPoint presentation to help
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manage the program administration in the future.

October 2012 Program Evaluation

In order to move forward with this project, | decided to meet with the RVSP director and
Fraternity and Sorority Life director in May 2012 to determine whether another implementation
and evaluation of the program was possible. During this meeting, | informed the RVSP director
and the Fraternity and Sorority Life director what | would need from each of them in order to
effectively evaluate the program and obtained their commitment to provide the necessary
components for the program implementation and evaluation to be conducted effectively. The
RVSP director agreed to provide trained peer educators to facilitate the program in several
groups of no more than 30 participants per group. The director of Fraternity and Sorority Life
said that he believed the low attendance during the 2011 program implementation was partly
due to the length of the program (4.5 h). It became clear that the only way to receive support
for the program implementation and its evaluation was if we presented the shorter version (90
min) for the 2012 program. The director of Fraternity and Sorority Life agreed to host the BITB
program in October 2012 in a 2-h time frame, which included the 90-min program and
administration of the pre and post surveys, along with the informed consent discussion. He also
agreed to make this program a priority on the fall calendar by presenting it to fraternity
members as the Greek 201 program for the year. Greek 201 is a program that is presented
every year to all fraternity members. Each year, the content of Greek 201 varies, but the
expectation of attendance is consistent. More fraternity members usually attend Greek 201
since it is part of their regularly scheduled yearly calendar. They agreed to make attendance at
the program mandatory. Fraternity and Sorority Life staff also agreed to find a topic for the
comparison group program.

Evaluation Concerns

The RVSP director and Fraternity and Sorority Life staff were supportive of the BITB program;
however, Fraternity and Sorority Life staff expressed concern about the evaluation component
for several reasons. First, they found it challenging to implement the program with a
comparison group since the fraternity members were not used to attending two different
programs presented at the same time. Another major concern was the program length. They
were also concerned that some of the fraternity members had seen the pilot program the year
prior so they may not be interested in attending the program again. They also wanted to make
sure that students were always receiving new information in their programs, so if they already
saw the pilot program, they may not be receiving any new information.

In order to alleviate their concerns, we discussed several solutions. The RVSP director assisted
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Fraternity and Sorority Life staff in determining a relevant comparison group program. Since the
BITB program can be presented in either a 4.5-h version or a 90-min version and they were
concerned with program length, we agreed to present the 90-min version of the program for
this evaluation. Another reason to present the 90-min version of the BITB program is that the
BITB program has been adopted by the university and many on-campus organizations are
requesting the 90-min program versus the 4.5-h program to be presented for their members.
So, an evaluation of the 90-min version would seem more useful to the university. | addressed
the final concern by informing them that since we will be presenting the shorter version of the
program instead of the 4.5-h version, then the participants who already saw the longer version
last year will actually see a different program. | also informed them that seeing the program 2
years in a row can only be beneficial in that the information gained from attending the program
will be helpful for the participants.

Program Implementation Planning

To ensure program implementation was progressing as scheduled, | established continuous
meetings with the RVSP director and Fraternity and Sorority Life director. Meetings were
scheduled, as needed, to discuss and explore issues related to the planning and
implementation of the BITB program and its evaluation. These meetings focused on identifying
the best approach to implementing the BITB program with fraternity members; deciding on the
comparison group topic; the most effective way of obtaining pre-, post-, and follow-up data for
the evaluation; and detailed discussions of the logistics for the program presentation date.
These meetings took place from May 2012 to October 2012 when the program was
implemented and evaluated. | sent out meeting minutes to the RVSP director and Fraternity
and Sorority Life director after each of our meetings to ensure that everyone agreed with the
tasks and deadlines that were assigned.

Peer Educator Recruitment and Training

There were two other tasks that needed to be accomplished in order to ensure successful
implementation. First, | had to recruit peer educators and ensure that they were well trained on
substantive issues related to sexual violence prevention, the BITB curriculum, and group
facilitation skills. | worked with the director of the RVSP program to recruit peer educators from
the university to help present the BITB program. Peer educators were recruited by advertising
at RVSP presentations across campus and university activities fairs. Peer education recruitment
announcements were also posted on the RVSP email list and Facebook page. Those interested
in becoming an RVSP peer educator had to complete an application and attend an interview
with the RVSP director.

Page 8 of 23 Implementation and Evaluation of a Bystander Sexual Violence
Prevention Program with University Men



SAGE SAGE Research Methods Cases Part 2
©2017 SAGE Publications, Ltd.. All Rights Reserved.

Peer educators received two full days of sexual violence prevention training conducted by the
RVSP director and the RVSP Masters Social Work intern. The training provided basic
information and a general overview of the issues that surround sexual violence. The training
included discussions about gender roles, rape culture, healthy relationships, ethics, and
theories. Skills development around programming, facilitation, presenting, team building,
leadership skills, and crisis intervention was also a large part of the training. The peer
educators also received specific training on the BITB curriculum and the importance of fidelity
to the BITB curriculum was emphasized. Finally, the training addressed any potential issues
that may arise during the program presentations. All peer educators were required to attend all
components of this training. Peer educators were also required to practice presenting the
program with their co-presenter on their own time. They were also required to present the
program to other on-campus populations prior to presenting BITB to fraternity members for this
evaluation. Peer educators were given the opportunity to ask questions after each presentation
to help them feel better prepared to handle questions during the fraternity presentations.

Six peer educators (three male and three female) presented the BITB program to the fraternity
members. These six peer educators were selected out of the nine total peer educators to
present the BITB program by the assistant director of the RSVP program based on who had
presented the most BITB programs in the past and was most comfortable with the content. The
presentations were co-facilitated by one male and one female peer education team. One of the
peer educators was a sophomore, two were juniors, two were seniors, and one was a graduate
student. Their majors included nursing, interdisciplinary studies, political science, English, and
a dual master’s in sociology and social work. The peer educators were of varying ethnicities
including European-American, African-American, Asian, and Hispanic.

Treatment Program Fidelity

In order to ensure that similar content was being presented in each of the three treatment
groups, | had to find a way to ensure fidelity between the different treatment group programs.
To do this, | developed a fidelity checklist (see Appendix A) that was filled out by each peer
educator after each presentation. | also had an extra peer educator present in each intervention
program to serve as an observer. The observer in each program also completed a fidelity
checklist. The fidelity checklist included items such as the number of participants in the
program, the length of the program, the number of questions asked during the program, the
number of disruptions that occurred during the program, and the amount of time spent
discussing both sexual violence content and bystander content. The checklist also included
items related to the discussion that occurred during the program, such as what percent of
participants engaged in discussion. Peer educators were also asked to rate on a 6-point Likert
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scale how meaningful the discussion was. The checklist also included open-ended questions
that asked peer educators to list any issues, ideas for improvement, corrections related to the
administration of the program, challenging questions/concerns that came up during the
program, and how they handled each of the questions/concerns listed.

Research Design

This study used a quasi-experimental pre-, post-, and follow-up survey research design with
intervention and comparison groups. A quasi-experimental design was chosen for this study
since the participants comprise a convenience sample of low- and high-risk university men. The
participants were randomly assigned to the intervention and comparison groups, but it was not
feasible to randomize these participants from the population as a whole. This quasi-
experimental, non-equivalent groups design was the most realistic design to evaluate the BITB
program with low- and high-risk university men. The goal of the study was to answer the
following three research questions.

Research Questions

1.Is the bystander approach to sexual violence prevention effective at changing men’s
attitudes and behaviors about sexual violence?

2.ls the bystander approach to sexual violence prevention equally effective at changing
attitudes and behaviors about sexual violence for both men who are at low risk and high risk
of using sexually coercive behavior?

3.Does risk status, ethnicity, or fraternity leadership predict outcomes related to attitudes and
behaviors about sexual violence?

‘Method’ in Action
Study Procedures

The pretest included informed consent and the administration of all measures in a pencil and
paper format. About 30 min were allotted for participants to complete the pretest measures (see
Appendix B). The pretest measures included the Modified Sexual Experiences Survey to assess
risk status. High-risk status at pretest was determined by at least one admission to a sexually
coercive behavior, whereas low-risk men reported no past sexually aggressive behavior. Two
outcome measures were used to evaluate changes in attitudes related to rape myth acceptance
and bystander attitudes: the lllinois Rape Myth Acceptance Scale—Short Form and the
Bystander Attitudes Scale—Revised. Three outcome measures were used to evaluate changes
in behaviors related to sexual violence and bystander behavior: the Modified Sexual
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Experiences Survey, the Attraction to Sexual Aggression Scale, and the Bystander Behaviors
Scale—Revised. Basic demographic characteristics were also collected.

Participants were randomized into the comparison and intervention conditions by drawing a
colored card from a bag upon entering the room where the pretest was administered. Based on
the color of the card they drew, they were asked to sit on opposite sides of the room with one
side reserved for participants assigned to the comparison group and the other side reserved for
participants assigned to the intervention group. After completing the informed consent and
pretest measures, the intervention group participants were divided into three groups of no more
than 30 participants each and were escorted to three separate rooms by their respective peer
educators. The participants in the intervention condition received the 90-min BITB program.
Each intervention program was presented by two peer educators, one male and one female.

Comparison Group

The comparison group participants stayed in the room where the pretest was administered and
received a lesbian, gay, bisexual, and transgender (LGBT) training program presented by staff
from a community agency specializing in this field. This training included information on gender
roles, sexual identity, and sexual behavior. There was an emphasis on the idea of sexual
orientation being different from gender identity. They also discussed the fact that language
matters and presented different terms to avoid when interacting with the LGBT population.
Finally, ideas were discussed about how the straight community can be allies to the LGBT

community.

Post-Test and Follow-Up Surveys

The posttest measures were administered following both the comparison and intervention
programs. The follow-up survey measures were administered 5 weeks after each program. As
recommended by the director of Fraternity and Sorority Life, | obtained the follow-up data by
attending each fraternity chapter’s meeting and administering the survey in person during that
meeting. There were members from 16 fraternities that attended the BITB program. | asked the
fraternity presidents to sign up for a follow-up time period before leaving the program on the
day of implementation, but only five fraternities signed up at that time. | contacted each
fraternity president via email and phone several times to attempt to schedule the follow-up
survey administration at their fraternity meeting 5 weeks after the program. | was able to attend
eight fraternity meetings and collect the follow-up data for those fraternities. Two fraternities
who | had scheduled a follow-up date with canceled. Most of the fraternity chapter meetings
were scheduled for Sunday or Monday nights between 6:00 and 9:00 p.m., so there were
several meeting dates and times that overlapped, so | had to decide which meetings to attend.
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If two meetings overlapped, | decided to attend the meeting for the fraternity that had the most
participants attend the program to try to ensure the most follow-up data. | was not able to
schedule a follow-up with one of the 16 fraternities because | was not able to contact the
president. | attempted to contact him by email and phone many times. | also enlisted the
support of Fraternity and Sorority Life staff in contacting him, but was still not able to make
contact with him. The main concern with obtaining the follow-up data in this manner was that if
the participant who attended the program was not present at the one fraternity meeting |
attended, then | was not able to obtain his follow-up data. However, the director of Fraternity
and Sorority Life recommended this as the best way to obtain the most follow-up data. He
stated that the participants would not complete a mailed or online survey.

Summary of Evaluation Results

Participants included 142 fraternity members. The intervention group had 79 men and the
comparison group had 63 men. Repeated-Measures Analyses of Covariance were computed for
participants who had multiple data scores. Among the intervention group participants,
significant positive changes were found for rape myth acceptance, sexually coercive behaviors,
and sexually coercive behavioral intentions. Significant positive changes were noted for both
low- and high-risk participants, but low-risk men showed more positive changes on outcome
measures.

More specifically, rape myth acceptance significantly decreased for the total sample and low-
risk males, but no change was found for high-risk males. Sexually coercive behavioral
intentions significantly decreased, but rebounded at follow-up for the total sample and low-risk
males, but no change was found for high-risk males. Sexually coercive behaviors significantly
decreased from pretest to follow-up for the total sample, but no change was found for low-risk
males. Sexually coercive behaviors for high-risk males at follow-up significantly decreased to a
level similar to low-risk males at pretest. No significant changes were found for bystander
attitudes and behaviors for the total sample and both low- and high-risk males. Please refer to
the link listed in this case study for a more detailed description of the study results.

Practical Lessons Learned

Both program evaluation and survey research are great research methodologies, yet they come
with a set of challenges that make them complicated to implement. Following are several
practical tips that budding program evaluators or survey researchers might bear in mind:

1.Decide on the most optimal way to administer the survey. In this study, respondents were
asked to complete the pen and paper surveys at each time period on their own, but | was
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present in the room, if needed. This form of survey administration had a number of
advantages. It allowed respondents to seek clarification or elaboration from me if they were
uncertain about instructions or the intent of a question. Also, allowing respondents to
complete the survey on their own instead of with an interviewer allowed them time to
consider their answers and avoided biasing errors associated with interviewers, such as
variation in personal characteristics and in interviewing skills. Self-administered surveys
may also deal with sensitive issues more effectively since the participant is able to respond
to the questions anonymously. This form of survey administration also has inherent
disadvantages. Some of the limitations of self-administered surveys may be more
incomplete questionnaires, more misunderstood questions, and lower response rates. Self-
administered surveys allow some anonymity since the respondent is completing the survey
on their own. However, since the researcher is present during survey administration and the
survey asked about sensitive subjects, such as sexually coercive behaviors and attitudes
about sexual violence, participants may have felt some pressure to respond to survey items
in more socially desirable ways, which could lead to inaccurate results due to social
desirability bias. Similarly, since it was not possible to observe actual behaviors in this
study, the survey data were collected through participant self-report and this may also lead
to biased results if the participants were not honest in their responses to questions about
such sensitive topics. | attempted to control for socially desirable responding by including
the Marlowe-Crowne Social Desirability Scale (MCSDS) as one of the survey measures in
this study. However, the MCSDS outcomes were not reliable for the sample in the current
study. Participants seemed to be confused about whether the questions were related to
situations involving sexual violence or just typical life situations. The scale is meant to ask
how participants would react in typical life situations, but many participants appeared to
respond to the scale from a perspective of how they would react if sexual violence was
present during the situation. So, | was not able to include the survey results in my analyses,
and in turn was not able to statistically control for socially desirable responses. Continuing
to develop and expand measures to assess socially desirable responses would be valuable
for more accurate evaluation studies in the future.

2.Take time to think about the best way to organize the instruments in the survey package. If |
were to conduct this evaluation again, | would organize the instruments in the package
differently. First, | would attempt to have the participants take the Modified Sexual
Experiences Survey, which asked about past sexually coercive behavior and was used to
assess risk status prior to the intervention, at another time before the program
administration. Because this survey asks about self-reported sexually coercive behaviors, it
may have made some of the participants somewhat defensive, which is what the bystander
programs are intended to prevent. If participants take this survey at a point prior to the
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program and pre- and posttest administration, it may help reduce the impact of the survey
guestions on the evaluation outcomes.

3.Do as much as you can to ensure a good response rate for the follow-up surveys. The
response rate for the follow-up survey in this study was 38.7%. Obtaining follow-up data
was very challenging with this population and | went to great lengths to try to obtain as
much follow-up data as possible. | did not have funding to provide incentives to each
participant, but | offered a drawing in which three participants received a US$50 gift card. If
you are able to provide incentives, please consider doing so in order to increase the
response rate.

4.Consider longer follow-up periods when feasible. A longer follow-up period would have
improved the study, although it would have increased the risks for participant attrition. Since
the program took place in October 2012, it was important to try to gather follow-up data
before the end of the semester (December 2012) in order to try to reduce the attrition rate.
The director of Fraternity and Sorority Life believed that once students left campus for the
break between semesters, it would be more challenging to obtain their follow-up data when
they returned. With that in mind, | decided to collect the follow-up data before students left
for the break, which was 5 weeks after program implementation. The hope was to reduce
the attrition rate, but that meant the follow-up period was shorter than | would have liked.

5.If possible, attempt to implement longer, more intensive interventions. The prevention
program used in this study was a one-time-only treatment that was 90 min long. It may be
possible that in order to see significant changes across attitudes and behaviors, a longer,
more intensive intervention may be required. Many of the constructs being measured were
attitudes and behaviors that participants have likely engaged in for long periods of time and
it may be unreasonable to assume that they can be changed with a 90-min prevention
program. Due to the challenges previously discussed in working with Fraternity and Sorority
Life, implementation and evaluation of the 4.5-h BITB program was not possible for this
evaluation; however, continuing to attempt to evaluate the specific program of interest is
important.

6.Do your best to manage the political component to program evaluations because it does
exist. There is a political component to program evaluations and this evaluation was no
different. There are several reasons for the political nature of program evaluations. First,
program administrators may not want to gather information that could be detrimental to their
organization. Second, more rigorous evaluations are more troublesome, more expensive,
and more time-consuming than less rigorous designs. The implementation and evaluation
of this program faced some of these challenges. Obtaining Fraternity and Sorority Life’s
support was challenging. Once | was able to obtain their support, there were still
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challenges that arouse when working with Fraternity and Sorority Life. First, trying to stress
the importance of the evaluation component of the program implementation along with the
reasons behind why a comparison group was necessary was very challenging. It was
important to have Fraternity and Sorority Life staff’'s support for the evaluation and
comparison group program. In the end, Fraternity and Sorority Life staff understood the
importance of the evaluation and comparison groups but were unwilling or unable to put in
the work to help achieve those goals. Also, the length of time allotted to present the
program and obtain the evaluation information was too short. Fraternity and Sorority Life
staff would only agree to implement the program and its evaluation in a 2-h time slot, which
was not enough time to present the 90-min program and also collect pretest, informed
consent, and posttest data. Consequently, the portion of the evaluation measures that the
participants may have rushed through since the time allotted for the program ran over was
the posttest. So, it is very possible that some responses on the posttest were not accurate
since participants were anxious to leave the program.

Conclusion

For my dissertation, | was able to implement and evaluate a bystander-focused sexual violence
prevention program with university men; however, | encountered many challenges along the
way. Program evaluation can be quite tricky for many reasons; however, it is a critical skill for
any social science researcher. The National Association of Social Worker’s Code of Ethics
(2008) states, ‘Social workers should monitor and evaluate policies, the implementation of
programs, and practice interventions’. It is unethical to continue to implement programming that
has been found to be ineffective or that has not been evaluated at all. For that reason, it is
crucial for social work researchers to learn how to conduct effective program evaluations in
order to ensure that the interventions they are implementing are truly having the desired
outcomes for their clients. In order for our research to inform our practice and our practice to
inform our research, we must know how to effectively evaluate our work.

Exercises and Discussion Questions

1.What five ideas about the practice of program evaluation were most relevant for you?
Summarize each idea in a couple of sentences.

2.List three major challenges to program evaluation discussed in this case study. Provide
suggestions to manage or overcome these challenges.

3.Which step of this program evaluation do you consider the most challenging and why?

4.Which step of this program evaluation do you consider the most important and why?

5.This case study utilized a quasi-experimental research design. Why was this the chosen
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design for this project? Do you think a different research design would have been more
effective?

6.Develop a logic model for this program evaluation. A logic model is a useful tool for
identifying and evaluating the change process in a program and its link to the evaluation. A
logic model is commonly used in evaluation to plan decision making based on program
development and refinement. The model describes the situation that led to the creation of a
program and inputs or resources that went into developing the organization and the
activities of staff and other stakeholders that are used to facilitate the project-desired

outcomes.

Further Reading

Elias-Lambert, N. (2013). Bystander sexual violence prevention program: Implementation and
evaluation with high-risk university males (Unpublished PhD dissertation). The University of
Texas at Arlington, Arlington.
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Appendix A—Fidelity Checklist

Program Information

Date: Time: Number of Participants:

Name of facilitator completing form: Name of Co-Facilitator:
Fidelity Items (Please answer the following questions about the program you just facilitated)

1.How long was the program?
2.About how many questions were asked during the program?
3.About how many disruptions occurred during the program?

4 After the program, about what percent of participants can identify causes and
consequences of sexual violence? %

5.After the program, about what percent of participants can identify appropriate bystander
behaviors? %

6.Approximately how much time was spent discussing sexual violence content?

minutes
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7.Approximately how much time was spent discussing bystander content? minutes
8.About what percent of participants engaged in discussion during the program? %
9.Please circle the number that best represents how meaningful the discussion was?

Not meaningful atall 1 2 3 4 5 6 Very meaningful
Issues, ideas for improvement, or corrections related to the administration of the program.

Please list any challenging questions/concerns that came up during the program administration
that could be addressed in a future facilitators guide.

Please state how you handled each of the above mentioned questions/concerns.

Appendix B—Measures

Background Questionnaire

1.How old are you? years old
2.How would you describe your ethnicity?
a.Caucasian
b.African-American
c.Hispanic
d.Asian
e.Other
3.What is your class standing?
a.Freshman
b.Sophomore
c.Junior
d.Senior
e.Graduate Student
4.What is your expected date of graduation?
5.What is your sexual identification?
a.Heterosexual
b.Homosexual
c.Bisexual
d.Transgendered
6.Are you a member of a fraternity at UTA?
a.Yes
b.No
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7.1f yes, do you hold an office or leadership role in the fraternity?
a.Yes
b.No
8.Are you member of an athletics team at UTA?
a.Yes
b.No
9.Where do you currently live?
a.Fraternity House
b.Residence Hall
c.Other On-Campus Housing
d.Off-Campus
1Mid you participate in the ‘Bringing in the Bystander’ peer education program presented
thorough Greek Life last year?
a.Yes
b.No
11Have you had any other sexual violence prevention education in the past?
a.Yes
b.No
12f yes, please circle any education you have had in the past.
a.Workshops
b.Videos
c.Brochures
d.During orientation

lllinois Rape Myth Acceptance Scale-Short Form

1.1f a woman is raped while she is drunk, she is at least somewhat responsible for letting
things get out of control.

2.Although most women wouldn’t admit it, they generally find being physically forced into sex
a real ‘turn-on’.

3.If a woman is willing to ‘make out’ with a guy, then it's no big deal if he goes a little further
and has sex.

4.Many women secretly desire to be raped.

5.Most rapists are not caught by the police.

6.I1f a woman doesn’t physically fight back, you can’t really say that it was rape.

7.Men from nice middle-class homes almost never rape.

8.Rape accusations are often used as a way of getting back at men.
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9.All women should have access to self-defense classes.

10t is usually only women who dress suggestively that are raped.

11f the rapist doesn’t have a weapon, you really can’t call it a rape.

1Rape is unlikely to happen in the woman’s own familiar neighborhood.

13Nomen tend to exaggerate how much rape affects them.

14A lot of women lead a man on and then they cry rape.

18t is preferable that a female police officer conduct the questioning when a woman reports a
rape.

16A woman who ‘teases’ men deserves anything that might happen.

1AVhen women are raped, it's often because the way they said ‘no’ was ambiguous.

18en don’t usually intend to force sex on a woman, but sometimes they get too sexually
carried away.

19A woman who dresses in skimpy clothes should not be surprised if a man tries to force her
to have sex.

2(Rape happens when a man’s sex drive gets out of control.

(Rated on a 5-point scale from 1 = strongly agree to 5 = strongly disagree)

Bystander Attitude Scale-Revised

Please read the following list of behaviors and check how likely you are to engage in these
behaviors using the following scale:

1.Ask for verbal consent when | am intimate with my partner, even if we are in a long-term
relationship

2.Stop sexual activity when asked to, even if | am already sexually aroused

3.Check in with my friend who looks drunk when he or she goes to a room with someone else
at a party

4.Say something to my friend who is taking a drunk person back to his or her room at a party

5.Challenge a friend who made a sexist joke

6.Express my concern if a family member makes a sexist joke

7.Use the word ‘ho’, ‘bitch’, or ‘slut’ to describe girls when | was with my friends

8.Challenge a friend who uses ‘ho’, ‘bitch’, or ‘slut’ to describe girls

9.Confront a friend who plans to give someone alcohol to get sex

1Refuse to participate in activities where girls’ appearances are ranked/rated

11Listen to music that includes ‘ho’, ‘bitch’, or ‘slut’

1Zonfront a friend who is hooking up with someone who was passed out

13Xonfront a friend if | hear rumors that he or she forced sex on someone
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1&Report a friend that committed a rape
15top having sex with a partner if he or she says to stop, even if it started consensually
1@ecide not to have sex with a partner if he or she is drunk.

(Rated on a 5-point scale from 1 = not at all likely to 5 = extremely likely)

Modified Sexual Experiences Survey

How many times have you ... (response choices given for each question 1-18)
0 times 1-2 times 3-5 times 6-9 times <10 times

1.... had sexual intercourse with a woman when you both wanted to?

2.... had a woman misinterpret the level of sexual intimacy you desired?

3.... been in a situation where you became so sexually aroused that you could not stop
yourself even though the woman didn’t want to?

4.... been in a situation where you engaged in kissing or petting with a woman when she
really didn’t want to?

5.... continued to fondle a woman’s breast after she said she didn’t really want you to?

6.... continued touching a woman’s vagina after she said she really didn’t want you to?

7.... been in a situation where you either held a woman down, twisted her arm, and so on to
get her to engage in kissing or petting when she didn’t want to?

8.... persuaded a woman to have sexual intercourse with you when she didn’t really want to
by telling her that you would end the relationship otherwise?

9.... persuaded a woman to have sexual intercourse with you when she didn’t really want to
by pressuring her with continual arguments?

10.. persuaded a woman to have sexual intercourse with you by saying things that you really
didn’t mean?
11... persuaded a woman to have sexual intercourse with you by giving her drugs or alcohol?
12.. told a woman that you would hold her down, twist her arm, and so on to get her to have
sexual intercourse with you when she didn’t want to, but sexual intercourse did not occur?
13.. to some degree, either held a woman down, twisted her arm, and so on to try to get her
to have sexual intercourse with you when she didn’t want to, but sexual intercourse did not
occur?

14.. had sexual intercourse with a woman when she didn’t want to because you said you
would hold her down, twist her arm, and so on if she didn’t cooperate?

15.. had sexual intercourse with a woman when she didn’t want to because to some degree
you either held her down, twisted her arm, and so on?

16.. been in a situation where you obtained sexual acts from a woman such as anal or oral
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intercourse when she didn’t want to by saying that you would hold her down, twist her arm,
and so on?

17... wanted to force a woman to have sex, but did not?

18.. raped a woman?

Modified Attraction to Sexual Aggression Scale

1.1f you could be assured that no one would know, how likely would you be to engage in each
of the following behaviors:
a.Group sex
b.Sex with someone else besides your steady girlfriend
c.Oral sex
d.Force a woman to do something sexual she doesn’t want to do (LF)
e.Bondage sex
f. Anal sex
g.Talk a woman into doing something sexual she doesn’t want to do (LC)
h.Same-sex sex
i. Force a woman to have sex when she doesn’t want to (LR)
j- Use alcohol in hopes of having a woman give in to something sexual she wouldn’t give
in to if not drinking (LAlc)

(Rated on a 5-point scale from 1 = very unlikely to 5 = very likely)

Bystander Behavior Scale-Revised

Now please read the same list below and circle yes for all the items indicating behaviors you
have actually engaged in DURING THE LAST 5 WEEKS.

1.Ask for verbal consent when | am intimate with my partner, even if we are in a long-term
relationship

2.Stop sexual activity when asked to, even if | am already sexually aroused

3.Check in with my friend who looks drunk when he or she goes to a room with someone else
at a party

4.Say something to my friend who is taking a drunk person back to his or her room at a party

5.Challenge a friend who made a sexist joke

6.Express my concern if a family member makes a sexist joke

7.Use the word ‘ho’, ‘bitch’, or ‘slut’ to describe girls when | was with my friends

8.Challenge a friend who uses ‘ho’, ‘bitch’, or ‘slut’ to describe girls

9.Confront a friend who plans to give someone alcohol to get sex
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1(Refuse to participate in activities where girls’ appearances are ranked/rated

11Listen to music that includes ‘ho’, ‘bitch’, or ‘slut’

1ZConfront a friend who is hooking up with someone who was passed out

13Xonfront a friend if | hear rumors that he or she forced sex on someone

1&Report a friend that committed a rape

1%top having sex with a partner if he or she says to stop, even if it started consensually
1@ecide not to have sex with a partner if he or she is drunk.

(Responses include a = Yes, b = No, ¢ = Wasn't in the situation)
Marlowe-Crowne Social Desirability Scale-Short Form

1.It is sometimes hard for me to go on with my work if | am not encouraged.
2.1 sometimes feel resentful when | don’t get my way.

3.No matter who I'm talking to, I'm always a good listener.

4.There have been occasions when | took advantage of someone.

5.I'm always willing to admit it when | make a mistake.

6.1 sometimes try to get even rather than forgive and forget.

7.1 am always courteous, even to people who are disagreeable.

8.1 have never been irked when people expressed ideas very different from my own.
9.There have times when | was quite jealous of the good fortune of others.
10.am sometimes irritated by people who ask favors of me.

11. have never deliberately said something that hurt someone’s feelings.

(Responses include true or false)
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